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Thursday 10 January

Arrival and welcome

· Delegates arriving from participating countries were welcomed to Lancashire College by Margaret Benouaich and Janet Asiliskender.

Friday 11 January

Language, participation and integration; setting the scene

Welcome and introductions
· Steve Hailstone, principal of Lancashire College, welcomed everyone to the college and to the first meeting of the Diagolos project.

· A short icebreaker activity was undertaken. This was a quiz based on the UK Citizenship test.

· Participants were reminded that this first day opened the whole project and the aim therefore was to increase understanding among participants of the concepts of participation and integration and the role of language teaching and learning in relation to participation and integration in each of the participating countries.

· Participants briefly introduced each other. 
· Steve Hailstone then provided a brief overview of Lancashire College (see Presentation 1)
Presentation and discussion:  Language  learning, participation and integration in the UK;  the  national context: Jane Ward, NIACE

· Jane Ward, Regional Officer from NIACE (National Institute for Adult Continuing Education) in the UK and an expert in the current context for ESOL (English for Speakers of Other Languages) gave a presentation on the UK context and implications for providers plus an overview of the work of NIACE  (See Presentation 2)
The presentation stimulated useful discussion as participants began to compare the situations in their respective countries. Jane was thanked for her valuable input to the meeting.

Presentations from other partners and discussion in relation to context in their countries  
· Each of the other participating countries gave brief presentations on the contexts in their own countries which facilitated continuing discussion around similarities and differences:
· Germany: Beate Blueggel gave a presentation on the situation in Germany (Presentation 3).  Over the years, Germany’s focus for immigrants has changed from encouraging those from the east and other places to be repatriated to Germany to the present view that Germany is not an “immigration” country but a place of integration. The Immigration Act in 2005 encouraged integration for migrants by making it compulsory for all new arrivals in Germany who intend to live there to undertake 600/900 lesson periods of language learning, 25 hours per week to aim for B1 and must also attend an Orientation Course of 45 lesson periods about politics/ legal systems/ history and culture aimed at A2 level. They should attend for at least six months. The target groups are: Adults beyond school age,  new immigrants to Germany, ‘Old case’ immigrants (these have been the main participants since the immigration act), groups with special needs consisting of young adults up to 27 years old, women, those who are not literate, parents involved with childcare and those with special diagnostic needs. Learners pay 1 Euro (or nothing if unemployed ) per hour of instruction and the Federal office pays towards fees and administration. If learners fail to attend, the Federal Office is informed. If the participant finishes within 2 years they can claim 50% of the course fees back. All course providers and course materials must be authorised and teachers must all be qualified teachers. Teachers of German Language courses are mainly part-time, hourly paid  and receive an average pay of 16 Euros an hour (45mins).
· Sweden: Anna-Kristina Topalov proved an overview of the situation in Sweden.  We discovered that in Sweden adult education has an open market and tenders are made from different providers to gain funding from the local government (municipalities).   The teachers are all fully qualified and are permanent members of staff with a teaching load of 960 per year. Under Swedish law all immigrants are entitled to free Swedish for immigrants courses (SFI) from 16 years old.  It was reported that the government is now being more specific with the focus it requires which is ‘Swedish for Work’ rather than general/social Swedish It is compulsory for refugees and learners who are in receipt of benefits.  Students attend an average of at least 15 hours a week learning and for those who are not employed 15 hours per week work placement.  Once they have applied, they must not have to wait for lessons for longer than three months. The learners are divided into 3 tracks: Track1- Those with little or no education, Track 2 -Those who have had primary and secondary education, Track 3 -Those who have had secondary education and are professionals. They can also attend reading and writing and Maths courses. They also have specific courses for students with aural impairment or with post-traumatic stress.

· Austria: Elisabeth Bogenreiter-Feigl gave a presentation on the situation in Austria. (Presentation 4). There is an obligatory language course and exam within 5 years of entry. After that they are conferred with the state of residency. Module  1- Literacy has 75 teaching units and consists of the acquisition of reading and writing skills. There are no specific topics. Module 2 –a German integration course consists of 300 teaching units to A2. Compulsory measures are now in place for immigrants and they need to have proof of German knowledge with a diploma or certificate up to A2.Non-compliance can lead to the loss of the status of residence and further to being thrown out. The state covers 100% of the literacy course and 50% of the German integration course. Federal states offer funding –e.g. Vienna migrants have to pay 5-40% of costs and the rest is covered by the local government
· Finland: Kristiina Kuparinen  proved an overview of the situation in Finland. There is a growing immigrant population in Finland but it is modest compared to other countries comprising of 120,000 immigrants as against 5 million Finns.  Repatriots, Finns from Ex-Soviet Union, are the largest group but currently there are large numbers of Estonians and 10,000 Somalians. They are entitled to integration training up to 3 years after they have arrived. The courses are free for the students and some gain extra benefits for the training equivalent to 9 Euros a day for lunch and bus travel. They study for 1,000 sessions (45mins up to A2) and have 35 hours a week. Evening classes in other institutions for those who work  involve 20 hours a week. The integration course also includes a 12 week module – working life skills- and a 5 week work placement. 
Workshops
· Participants were invited to attend one of two workshops:
a) Using language teaching to promote integration: sharing ideas and good 
    practice
· This workshop was led by Janet Asiliskender. It began with an illustration from the UK in which materials were presented from UK core curriculum and Janet demonstrated how that material could be exploited from a linguistic point of view to improve language but also to impart information to the learners about an important aspect of life in Britain (National Health Service).  The use of material such as this has a dual aim, a) to improve language skills and b) to enable learner to integrate into GB. Germany reported that they had a curriculum for integration/citizenship but that they did their language course first that this was followed by their orientation course which is aimed at ensuring integration. Austria reported that they used the teaching materials which were produced in Germany for Germany but that the language teaching and citizenship were taught together.  This is a legal requirement but there are no guidelines as to how this is done. Sweden reported that there are tests but purely for language skills. Finland reported that they have language tests which are purely for language skills and there are no tests on citizenship

 b) Approaches to developing learners’ language skills; sharing ideas and good 
     practice 

· This workshop was led by Jane Hassall and Sheereen Mulla and began with a presentation (Presentation 5) around a specific learning objective. This was followed by discussion comparing approaches in the different countries. Everyone seemed to recognize the value of teaching skills in a sequential manner to ensure the development on underpinning knowledge. However not everyone used such an ‘analytical’ approach.  The discussion evolved around teaching specific language skills.

· Following the workshops, the two groups came together for a brief plenary and to share outcomes from the discussions in the workshops. 
· A list of websites relevant to the UK context was made avaialbe to participants. These are lisrted below:

· ESOL Curriculum : http://www.dfes.gov.uk/curriculum_esol 

· Department for Innovation, Universities and Skills : 
http://www.dius.gov.uk/index.htm
· Citizenship materials –includes England /Scotland /Wales and Northern Ireland : http://www.niace.org.uk/projects/esolcitizenship/
· Language and Literacy Unit : http://www.lsbu.ac.uk/lluplus/
· NATECLA : http://www.natecla.org.uk/
· Library Project : http://www.welcometoyourlibrary.org.uk/
· The Museums, Libraries and Archives Council- The MLA Partnership is government’s agency for museums, galleries, libraries and archives, delivering Skills for Life. There is a pilot project called Skilled for Health. This started in London. Other projects are :-Londoners Need to Read  : http://www.mlalondon.org.uk/priorities/index.cfm?NavigationID=273/
· TALENT-Under Resources then Teacher Resources –you may be asked to log in but there is no cost –you just need to create a password : http://www.talent.ac.uk/
· Visit Leeds City Art Gallery : http://www.mylearning.org/learning/visit-leeds-city-art-gallery/Leeds%20Art%20Gallery%20ESOL.pdf/
· The ESOL Literacy Resource Pack  CD Rom £65  Shows a sample of materials to teach reading and writing for beginners http://www.esolliteracy.co.uk/
Evening meal

· Two East European ESOL learners and their tutor joined participants for the evening meal at the college.

Saturday 12 January

Quality management and language teaching

· Steve Hailstone introduced the theme for the second day: Quality management and language teaching.  This is the first of a series of themes that will be explored through then project.  The specific aims of the day were outlined: a)  To increase knowledge and understanding among participants of the different approaches to managing quality assurance and improvement in relation to language teaching and learning and how approaches to quality management impact on the effectiveness of language teaching and learning in enhancing participation and integration, b)  To provide practical recommendations for managers and teachers 
· Steve Hailstone gave two presentations a) What do we mean by quality? (Presentation 6)   b)  Approaches to the promotion and management of quality                                assurance and improvement in further and adult education in the                                UK (Presentation 7)  This stimulated discussion among participants as the contexts within each country were compared.
· Jane Hassall and Janet Asiliskender gave a presentation: The application of quality improvement arrangements to language provision (Presentation 8). The presentation included a) an overview of how we recruit and train new tutors, b) the role of observation, and c) an introduction to the ESOL Core Curriculum. This third theme led into a number of activities to enable participants to become familiar with the core curriculum. 

· The core curriculum activity proved to be of great interest to all participants and it was agreed to change the format for the rest of the day. Workshops had been planned on the themes of a) high quality teaching and learning in language classes and b) what we do to promote high quality teaching and learning in language teaching, but it was felt that the aims of the workshops could be achieved by further discussion around the core curriculum and the opportunity to exchange information about quality and curriculum in each of the countries.  Whilst participants from the four  other countries reported that they have a standard curriculum to varying degrees in their countries, what they have is nowhere near as detailed or as useful to tutors as the ESOL core curriculum 
Trip to Preston to visit community centres and evening meal   
· A visit was made in the evening to two community organisations in Preston with which Lancashire College works in partnership to deliver ESOL provision. The first was the Pukar Centre, a multi-faith community organisation which meets the needs of people with a range of disabilities.  The centre manager, staff and learners provided useful information to participants on the centre and the work with the college. Participants had the opportunity to speak with staff, volunteers and learners.  Participants then visited the Gujerati Hindu Centre and had the opportunity to visit the temple and hear about the Hindu religion. This was followed by a tour of the centre.
· Following the visits, the group ate at an Indian restaurant near Preston

Sunday 13 January

Sharing practice
· All participants except the project co-ordinators met to a) continue sharing experiences and b) evaluate the event.  All the participants agreed that there are similar issues and discussions in all the countries but the way the various authorities deal with them is different.  The German delegate reported that he had found the guidelines for quality particularly interesting and useful. The Swedish delegate reported that she had found the session on Lancashire College’s procedures for recruitment of new tutors interesting and useful.  All agreed that the formal input had been very useful but that the informal discussions and exchanging of information were beneficial too and opportunities for this should be built in to future events. 

Co-ordinators meeting: Evaluation and planning

· The project co-ordinators met to evaluate the event and begin planning the next event in Gothenburg in April. All agreed that the event had been a great success.
Plenary and evaluation

· Participants briefly met to share outcomes from the two meetings. Written evaluations were completed.  The organisers were thanked for their work in making the event a success.
End

· The event closed at 1 pm following lunch
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